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Abstract:  
It is argued that attitudes play a key role in SL/FL learning and motivation has been 
shown to have a significant impact on language learning, thus, numerous researches 
have been conducted on this area from different perspectives. However, little 
literature explored attitudes to and motivations for Chinese language learning in an 
Arabic context. 
The aim of this study is to describe and examine Arabic undergraduate students' 
attitudes and integrative and instrumental motivation toward learning Chinese as a 
foreign language and their influences on Chinese language proficiency. In order to 
determine the students‟ tendency towards attitudes and the two kinds of motivation, a 
modified 40- closed-item survey was administered to 186 Chinese- major students 
from University of Khartoum in Sudan. The results have shown that Sudanese 
students had very high motivation and positive attitudes towards learning Chinese and 
they were more integratively motivated. Further, the findings reveal a positive 
relationship between higher proficiency level and positive attitudes to learn Chinese 
but no relation between language proficiency and motivation orientations. In addition, 
gender differences have low correlation on students‟ attitudes and motivational 
orientations. Significant differences exist in the participants' instrumental motivational 
orientations due to the length of learning Chinese. Finally, based on the findings some 
suggestions and recommendations for teachers have been highlighted.  
Key words: attitudes; integrative and instrumental motivation; Chinese language 
learning proficiency; Arabic students 
 
1. Introduction 
With China's economy grows up, 
Chinese language is to raise its 
international status. Learning Chinese 
has increasingly become a fashion in 
the world, “by 2008, an estimated 
120,000 students would travel to China 
to attend college both at graduate and 
undergraduate levels”1, which not only 
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 Mugaddam, A. R. H. (2012). Foreign 
Language Teaching in Sudanese Universities: 
gives a great opportunity for its 
development, but also gives a major 
challenge. 
China-Africa friendship is embedded 
in the long history of interchange. 
Sudan established diplomatic 
relationship with China in 1959, since 
then China has become the major 
trading partner of Sudan, with her huge 
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investment in the oil industry and 
importation of Sudan oil and such 
economic relationship reached 
unprecedented proportion in the 90‟s. 
“China invests more than 10 billion US 
dollars in the oil industry alone. 
Another 3.5 billion US dollars are 
invested in the commercial exchange 
with Sudan. In addition, Chinese 
companies are building dams (e.g. 
Merowe), roads, bridges, electricity 
projects and investing heavily in 
agriculture.” 2 No doubt such huge 
investments offer countless job 
opportunities for Sudanese and thus 
call for the need of the growth of 
Chinese language in Sudan.  
Apart from economic factors, Chinese 
government scholarships are another 
contributing factor to account for 
popularity of Chinese language in 
Sudan. Each year, Sudanese 
universities receive a number of 
scholarships for degrees in different 
fields of study in China. Just in 2012, 
the Chinese Embassy and other 
academic institutions offered 48 
Scholarships for BA, MA and PhD for 
Sudanese university students while 
another 20 free trips for short training 
courses in China. This support also 
significantly appeals to the positive 
attitudes the students have towards 
Chinese language and culture.  
Under such background, the 
Department of Chinese at the Faculty 
of Arts in University of Khartoum was 
established in 1995. Because till now, 
Chinese language as a subject of study 
is offered only by University of 
Khartoum in Sudan, its demand 
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 Ibid,136. 
exceeds supply. According to the head 
of the Department of Chinese, 
applications for a seat in the 
Department of Chinese are always over 
fourfold the actual number enrolled. 
Each year the department receives over 
300 applications from students wishing 
to join the department each year, of 
which only about 70 students are 
accepted.  
Many studies
3
have shown that 
attitudes and learning motivation play 
an important role in language learning. 
Some of the literature studied and 
asked why people are learning Chinese 
as a second or foreign language
4
. 
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However, little literature explored 
attitudes to and motivations for 
Chinese language learning in an Arabic 
context like Sudan.  
The present study intends to 
investigate such issue further by 
carrying out a questionnaire survey on 
Khartoum University's Chinese-major 
students to seek answers to the 
following research questions:  
1) What are Sudanese 
undergraduates‟ attitudes towards 
the learning of Chinese in general? 
2) To what extent are these students 
influenced by integrative or 
instrumental motivation in the 
learning of Chinese? 
3) What is the relationship between 
students‟ attitudes and motivation? 
4) How are the attitudes and 
motivation orientations of male 
and female students different? 
5) Will students‟ attitudes and 
motivation change according to 
the length of learning Chinese? 
6) What are the differences in 
attitudes and motivation among 
students of different proficiency 
levels? 
2. Literature Review 
“Learning a language is closely related 
to the attitudes towards the 
languages.”5 There are two types of 
attitudes change towards language 
learning, namely, positive and 
negative. Brown claimed that if a 
                                                                             
States. Foreign Language Annals, 36(1),44-
56. 
5
 Starks, D. and Paltridge, B. (1996). A note 
on using sociolinguistic methods to study 
non-native attitudes towards English‟, World 
Englishes, 15 (2), 218. 
learner has a positive attitude toward 
himself/herself and the native culture 
as well as the target culture, he/she 
tends to learn a second or foreign 
language with success. In addition, the 
extent to which students continue to 
actively participate in the language 
learning process is also determined by 
their attitudes.
6
 
Attitudes to target language culture 
have been investigated within the 
framework of the broader notion of 
motivation. There is no doubt that 
motivation is one of the most 
contributing factors in SLA, therefore, 
it has been a focus on SLA research for 
many years. Motivation has been 
identified as the learner's orientation 
with regard to the goal of learning a 
second language.
7
 It is thought that 
students who are most successful when 
learning a foreign language are those 
who have motivation in learning that 
language. Gardner and Lambert
8
 
pioneered the investigation relevant to 
learner attitudes and motivation in 
foreign language study. Since that 
time，quite a few models of SL／FL 
language learning motivation have 
been proposed，each of which has 
contributed to our understanding of the 
relationship between SL／FL 
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motivation and learning achievements 
However, the most dominant 
researches about motivation were done 
by Gardner and his associates. Gardner 
and Lambert
9
 introduced the notions of 
instrumental and integrative 
motivation: integrative motivation 
refers to language learning for being a 
member of a target language group in a 
foreign setting or an interest or a 
favorable feeling to a target culture or 
people whereas instrumental 
motivation is a motivation to take 
some advantages by learning a second 
language, such as getting a reward or 
applying for a job. Both forms of 
motivation have been examined by the 
research on their correlation to 
successful SL/FL learning. Arguments 
for laying emphasis on the importance 
of their respective effectiveness 
appeared since then. In the early 
findings, substantial support has been 
found for integrative motivation as 
being of more importance in a formal 
learning environment, such as the 
studies of Lambert
10
 and one study of 
Spolsky
11
. However, in later studies, 
Lukmani
12
found that an instrumental 
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Learning. Rowley: Newbury House.  
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orientation was more important than an 
integrative orientation in non-
westernized female learners of L2 
English in Bombay and Kachru
13
, who 
claimed that to some certain groups 
like in Third World Countries where 
English is as an international language, 
instrumental motivation can be 
exclusively useful. In react to these 
claims and counter claims about 
integrative and instrumental 
motivation, Gardner and MacIntyre
14
 
conducted a research on the effects of 
integrative motivation and instrumental 
motivation on the learning of French/ 
English vocabulary. The findings 
proved that both integrative and 
instrumental motivation could facilitate 
language acquisition but integrative 
motivation could have longer impact 
than instrumental motivation. 
Attitudes and motivation have a very 
clear link with the language learning 
process
15
. According to Hammerly
16
, 
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`among the many factors which affect 
second language learning, a high 
degree of motivation and positive 
attitude are the most facilitating and 
influential. Gardner
17
 believes that 
students with positive attitudes and 
high level of motivation will be more 
successful compared to those with 
negative attitudes and no motivation. 
In addition, both motivation and 
positive attitudes need to coexist 
together in order to achieve a 
successful language learning 
experience.  
There is plenty of research that has 
been carried out internationally to 
investigate learners‟ motivation and 
attitudes towards the language 
learning. With regard to Arab EFL 
learners, Qashoa
18
 conducted a study 
among secondary school students in 
Dubai. The results revealed that 
students have a higher degree of 
instrumentality than integrativeness. 
Al-Quyadi
19
carried out a 
comprehensive study to investigate the 
psycho-sociological variables in the 
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 Hammerly, H. (1982). The classroom 
motivational climate. Philadelphia: 
Multilingual Matters.  
17
 Gardner, R. C. (1985). Social Psychology 
and Second Language Learning: The Role of 
Attitudes and Motivation. London, Ontario: 
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 Qashoa, S. (2006). Motivation among 
learners of English in the secondary schools 
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British University in Dubai. 
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 Al-Quyadi, A. (2000). Psycho-sociological 
variables in the learning of English in 
Yemen. Unpublished Ph.D thesis, Bhagalpur 
University. 
learning of English in the faculties of 
Sana‟a in Yemen. The results showed 
that the students had a high level of 
both instrumental and integrative 
motivation toward the English 
language. With regard to their 
attitudes, the findings indicated that the 
students had positive attitudes towards 
the English language and the use of 
English in the Yemeni social and 
educational contexts. Dwaik and 
Shehadeh
20
conducted an exploratory 
study to identify the motivational 
orientations of Arab college learners in 
the EFL context of Southern Palestine. 
The findings of the study revealed that 
the subjects had strong extrinsic 
motivation for learning English while 
their intrinsic motivational orientation 
such as their attitude towards English 
and English speakers was not very 
positive. 
In the Sudanese Arabic SL/FL context, 
Humaida
21
 tried to measure motivation 
among English language learners at 
Islamic University-Faculty of Arts and 
identify the difference on motivation 
among students according to class 
level and age. The results showed that 
the English learners were 
instrumentally motivated. Furthermore, 
there was no significant difference on 
motivation due to student level and no 
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Motivation Types among EFL College 
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correlation between motivation to learn 
and age, either. Mugaddam
22
 
investigated the current situation of 
teaching/learning foreign languages in 
the Sudanese universities. The results 
indicated that Sudanese students had 
very high motivation and positive 
attitudes towards learning foreign 
languages. However, English, Chinese 
and German were seen by students as 
very important languages for their 
future life, while other languages such 
as French, German, and Russian were 
learned basically for communication 
with speakers of these languages or for 
further studies abroad.  
From the above review we can see that 
attitudes and motivations vary 
depending on the L2/FL learning 
context. There are a whole range of 
orientations in a world language like 
English, so the researcher is curious 
about what about orientations in 
learning a language like Chinese in the 
Sudanese context? 
3. Methodology of the Study 
3.1 Participants:  
The subjects consisted of 186 
Sudanese undergraduate students from 
the Department of Chinese of 
Khartoum University of Sudan after 
receiving their informed consent. The 
students, both male and female, were 
drawn from 8 intact Chinese classes of 
five grades.  
3.2 Instrument 
A survey questionnaire adapted from 
Gardner‟s Attitude and Motivation 
                                                           
22
 Mugaddam, A. R. H. (2012). Foreign 
Language Teaching in Sudanese Universities: 
Goals,  Attitudes, and Reality. Indonesian 
Journal of Applied Linguistics, 2(1), 138. 
Test Battery (AMTB)
23
 was employed 
to investigate the students‟ attitudes 
and motivation. The questionnaire 
comprises 44 questions and has two 
sections. The first part, consisting of 
four items, was designed to elicit the 
demographic data about the 
participants comprising students‟ 
gender, age, grades (the length of 
learning Chinese), scores of the final 
examination of the last semester．The 
scores needed here are because 
language proficiency is a very 
important variable in the study.  
The second section consists of 40 
items designed to draw out information 
regarding the students‟ attitudes and 
motivation towards the learning of 
Chinese. Five-Point Likert-scale items, 
ranging from „strongly disagree‟ to 
„strongly agree‟ were used to gauge 
responses. 20 items were aimed at 
extracting information pertaining to 
students‟ attitudes while another 20 
measured their motivation in learning 
Chinese. For motivation, there were 10 
items regarding integrative orientation 
and another 10 on instrumental 
orientation.  
3.3 Data Collection Procedures 
The survey was first piloted to a small 
sample and then administered to 186 
participants in 8 classes from 5 grades 
by their content course teachers on the 
same week in the middle of the second 
term of the academic year 2011-2012. 
The students were asked to finish the 
survey within 20 minutes in their 
                                                           
23
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regular classes. All the questionnaires 
will be collected by the teachers and 
then given to the researcher. 
3.4 Data Analysis 
The data were analyzed using both 
descriptive and inferential tools. 
Ranking and correlation coefficient 
were the descriptive tools used and the 
inferential tool used was ANOVA. The 
data was fed into the computer and 
then was analyzed by using SPSS 12 
for Windows. Descriptive statistics 
(mean, frequency and standard 
deviation) were carried out for all 
items involved in this study. The 
paired sample T-test was used to find 
out the difference between genders 
with variables as attitudes and 
motivational orientations are 
significant or not while one way 
ANOVA was conducted to compare 
whether the differences among 
variables as attitudes and motivational 
orientations, grades and language 
proficiency level were significant.  
4. Results 
4.1 Ranking of positive attitudes 
Table 1 displays the mean score ranking of 10 items for positive attitudes. 
TABLE 1: Rank of mean score for positive attitudes toward learning Chinese 
Rank Item No. 
 
Items Mean 
Standard 
Deviation 
1 13 I find Chinese learning is very interesting 4.2688 0.9199 
2 19 I plan to learn as much Chinese as possible 4.2581 0.9289 
3 3 I really enjoy learning Chinese 4.2204 0.8943 
4 9 I have a desire to learn Chinese well 4.2054 1.0739 
5 7 Learning Chinese is great 4.1935 1.0108 
6 15 I enjoy my Chinese class 4.0595 1.0692 
7 17 I put a lot of efforts in learning Chinese 4.0323 1.0340 
8 5 
I would read Chinese newspapers and magazines 
as often as I could 
3.6559 1.1003 
9 11 
When I have Chinese exercises, I will finish it 
immediately 
3.6452 0.9880 
10 1 
Chinese should be a compulsory subject in 
secondary schools in Sudan 
3.4140 1.1558 
 Item 1 – awareness of importance of Chinese  
 Items 9, 19, – expression of desire to improve Chinese  
 Items 3, 7, 13, 15– expression of interest in learning Chinese   
 Items 5, 11, 17 – actual effort towards learning and improving Chinese  
 
As is shown in table 1, Sudanese 
Chinese major students have 
extremely positive attitudes towards 
learning Chinese language because 
these items generally with mean score 
higher than 3. Item 13 shows students‟ 
interest in learning Chinese and ranks 
top 1 with the highest mean score of 
4.2688, while the same group items 3, 7 
and 15 ranked No.3, 5 and 6 show 
students with strong interest in 
learning Chinese language; Items19, 9, 
which stand for expression of desire to 
improve Chinese ranked No. 2 and 4 
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respectively, indicate students not only 
have great interest in learning Chinese 
but have strong desire to improve it as 
well. However, when it comes to 
action, students may become less 
positive, which can be reflected by 
action group with items 17, 5, 11, 
ranking from No. 7 to 9. Surprisingly, 
item 1 which is about the awareness of 
the importance of Chinese ranked last. 
It proves that not all the students are 
fully aware the importance of 
language. However, since the mean 
score of the last item is 3.414, still 
above 3, it means that on the whole the 
students are positive with Chinese 
language.  
4.2 Ranking of negative attitudes  
Table 2 shows the mean score ranking of 10 items for negative attitudes. 
TABLE 2: Rank of mean score for negative attitudes toward learning Chinese 
Rank Item No. 
Items 
Mean 
Standard 
Deviation 
1 2 It's hard to learn Chinese 3.1237 1.2652 
2 14 I find doing Chinese exercises is difficult 2.9677 1.4100 
3 20 I feel stress in learning Chinese 2.8602 1.1013 
4 12 
I force my self to listen to the teacher during 
Chinese classes 
2.8011 1.0896 
5 16 
I prefer to read materials in other languages 
rather than Chinese 
2.4624 1.1490 
6 6 
During Chinese classes, I become completely 
bored 
2.2919 1.2208 
7 10 
I never think of improving my Chinese 
language 
1.9247 1.1922 
8 4 
When I leave school, I shall give up the study 
of Chinese entirely because I am not 
interested in it 
1.8441 1.0462 
9 8 Learning Chinese is a waste of time 1.7676 1.1492 
10 18 I think that learning Chinese is dull. 1.6290 0.8987 
Items 2, 14, 20 – Expression of difficulty in learning Chinese   
Items 6, 12, 18 – Perception of Chinese as being uninteresting   
Item 4, 8, 10, 16– Indication of no interest in learning or improving Chinese 
 
The mean score for negative attitudes 
towards Chinese are lower than positive 
attitudes and except item 2, all of them 
are below the level of 3 (i.e. the agree 
level) which is a positive sign. The first 
3 items that rank highest (with the mean 
score above 2.5) are items relating to the 
difficulty involved in learning Chinese 
and it is clear that these students have 
problems in learning Chinese. Items 6, 
12 and 18 investigate whether students 
find learning Chine uninteresting and the 
low mean score suggests that they do not 
really find learning Chinese boring. 
Finally, the low mean score for items 4, 
8, 10, 16 shows that the students do not 
think that learning Chinese is a waste of 
time and are still interested in improving 
their Chinese when they leave school. 
Item 18 with lowest mean score of 
1.6290 confirms the students are interested 
in Chinese learning again. 
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4.3 Ranking of integrative motivation  
Table 3: displays the mean score ranking of 10 items for integrative motivation.  
TABLE 3 Mean score ranking of integrative motivation towards learning Chinese 
Rank 
Item 
No. Items 
Mean Standard 
Deviation 
1 39 
Learning Chinese enables me to learn the culture, 
history and lifestyle of China 
4.3172 1 
2 33 
Learning Chinese enables me to be more at ease 
with people who speak Chinese． 
4.29032 1 
3 37 
Learning Chinese enables me to make friends 
with Chinese 
4.15054 1 
4 27 
Learning Chinese enables me to read Chinese 
books, newspapers or magazines 
4.0914 1 
5 31 
Learning Chinese enables me to understand 
Chinese videos, movies and pop music. 
4.08602 1 
6 25 
Learning Chinese enables me to participate more 
freely in the activities of Chinese groups 
4.0376 1 
7 23 
Learning Chinese enables me to appreciate 
Chinese literature and arts 
3.9784 1 
8 21 
Learning Chinese enables me to experience 
Chinese culture 
3.96237 1 
9 35 
Learning Chinese enables me to appreciate and 
understand the ways of life of native Chinese 
speakers 
3.9086 1 
10 29 
The ultimate purpose of my Chinese learning is to 
immigrate to China 
3.04839 1 
Items 29 – learning Chinese for immigration  
Items 25, 33, 35, 37 – learning Chinese for social reasons 
Items 21, 23, 27，31,39– learning Chinese to satisfy interest and enjoyment  
 
The mean score of all items higher 
than 3 suggest the students have very 
high integrative motivation. The top 9 
items have relatively close mean scores 
ranging from 4.3172 to 3.9086 reveals 
students have strong desire to learn 
Chinese for their own interests and 
enjoyment for Chinese history, 
cultures, life style, literature, books, 
videos, etc and social reasons for 
communication with Chinese people . 
However, item No. 29 ranks last with 
the mean score of only 3.04839, 
indicating the appealing of 
immigration have less attraction for 
students to study Chinese. 
4.4 Ranking of instrumental motivation 
Table 4 shows the mean score ranking of 10 items for instrumental motivation.  
TABLE 4: Mean score ranking of instrumental motivation towards learning Chinese 
Rank 
Item 
No. 
Items 
Mean 
Standard 
Deviation 
1 38 Learning Chinese is useful in getting a job 4.3817 0.8315 
2 40 
Learning Chinese is important for me because it 
can make me do business with Chinese more 
easily 
4.3172 0.8520 
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3 28 
I learn Chinese because it make me more 
knowledgeable person 
4.1183 0.9792 
4 30 
Learning Chinese is important for me because I 
would like to travel to China 
4.1022 0.9388 
5 26 
I learn Chinese because I need it to further my 
studies in China 
4.0054 0.9501 
6 32 
Learning Chinese is important for me because I 
need to pass HSK test in the future 
3.9409 1.0963 
7 24 
Chinese is important for me because it will be 
helpful for me to live up to my parents' 
expectations  
3.8172 1.0392 
8 34 
Learning Chinese is important for me because 
other people will respect me more if I am good at 
Chinese 
3.3172 1.2867 
9 36 
Learning Chinese is important for me because it 
is a compulsory course for me 
3.2688 1.1498 
10 22 
I learn Chinese because I want to do well in my 
examination 
3.1075 1.3869 
Items 38,40– learning Chinese for future career 
Items 22, 26, 32, 36– learning Chinese for education  
Items 24,28,30,34 – learning Chinese due to external influences  
All the items have the mean score 
above 3 show the students also have 
strong instrumental orientations. The 
top 2 items No. 38 and 40 suggest 
students‟ strong desire to learn Chinese 
mainly due to their future career. 
However, as for the other two groups 
of items, the students‟ ideas vary. The 
external influences like more 
knowledgeable and travels to China are 
more appealing to them while parents‟ 
expectation and respect from others 
affected less. Regarding the group of 
learning for education, the students‟ 
opinions are divided, too. The students 
care more about further study in China 
and HSK test, while attach less 
importance to the fact of Chinese as a 
compulsory course or better score in 
the exams. 
4.5 Overall attitudes towards 
Chinese learning  
The results of the students‟ attitudes 
towards the learning of Chinese were 
divided into sub-categories. The mean 
scores of positive attitudes were 
divided into two sub-categories. Mean 
scores of 1.00-2.49 was classified as 
disagree and mean scores of 2.50-4.00 
was classified as agree. The same 
categorization procedure was followed 
for negative attitudes. 
TABLE 5: Students‟ overall attitudes towards the learning of Chinese 
Attitude  
Disagree Agree Total 
Frequency Percent Frequency Percent Frequency Percent 
positive 
attitudes 4 2% 182 98% 186 100% 
negative 
attitudes 108 58% 78 42% 186 100% 
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As shown in Table 5, 98% of the 
students agreed that they have positive 
attitudes towards learning Chinese and 
only 2% disagreed. This portrays 
favorable attitudes towards learning 
Chinese. This is supported by the fact 
that 58% of the students disagreed that 
they have negative attitudes and only 
42% admitted that they have negative 
attitudes towards the learning of 
Chinese. Thus, it is evident that 
generally, the students have favorable 
attitudes towards learning Chinese. 
 
4.6 Imperativeness Vs Instrumentality 
Fig. 1: the overall means of Sudanese students‟ imperative and instrumental  
 
Comparing the overall mean score of the items in integrative motivation (M=3.99) to 
the instrumental one (M=3.84), it can 
be concluded that the students are to a 
certain extent more highly 
integratively motivated but they still 
have a higher degree of instrumentally 
motivation toward Chinese language 
learning (Figure 1). 
 
4.7 Relationship between attitudes 
and motivation 
To investigate the relationship 
between attitudes and motivation in 
learning Chinese, Pearson correlation 
was carried out. The result is presented 
in Table 6. 
 
TABLE 6: the result of correlation analysis performed on attitudes and motivation 
  
positive 
attitudes 
negative 
attitudes 
integrative 
orientation 
instrumental 
orientation 
  
  
negative 
attitudes 
Pearson Correlation -.463**       
Sig. (2-tailed) .000    
N 186       
integrative 
orientation 
Pearson Correlation .590** -.289**     
Sig. (2-tailed) .000 .000   
N 186 186     
instrumental 
orientation 
Pearson Correlation .432** -0.039 .614**   
Sig. (2-tailed) .000 0.594 .000  
N 186 186 186 186 
** Correlation is significant at the 0.01 level (2-tailed)   
0
0.5
1
1.5
2
2.5
3
3.5
4
4.5
5
integrative orientation instrumental orientation
Mean
3.99 3.84
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4-7 As is seen from Table 6, positive 
attitudes are negatively correlated with 
negative attitudes (r= -.4.63). 
Integrative orientation is significantly 
correlated to positive attitudes (r= 
.590) and instrumental orientation (r= 
.432) and negatively correlated to 
negative attitudes (r= -.289). 
Instrumental orientation, on the other 
hand, is not correlated to positive or 
negative attitudes. The findings 
suggest that students who are 
integratively motivated are likely to 
have more positive attitudes and less 
negative attitudes towards learning 
Chinese when compared to 
instrumentally motivated respondents. 
In addition, these students are likely to 
be instrumentally motivated as well. 
This suggests that integratively 
motivated students may be more 
successful learners of Chinese as 
positive attitudes can drive them to 
success. 
 
4.8 Comparing the attitudes and motivation of male and female students  
Table 7 shows the differences in mean score of attitudes and motivation among 
male and female students. 
TABLE 7: the results of one way ANOVA performed on learning attitudes and motivation 
between male and female students  
  Gender Mean Std Sig 
positive 
attitudes Male 3.92 0.63 0.204 
  Female 4.03 0.55   
negative 
attitudes Male 2.37 0.59 0.86 
  Female 2.36 0.6   
integrative 
orientation Male 3.9 0.58 0.134 
  Female 4.03 0.5   
instrumental 
orientation Male 3.74 0.65 0.109 
  Female 3.89 0.57   
Using t-test to compare gender male and female, reporting sig. If (sig<0.05) then there is 
significant difference between males and female. 
In the case of positive attitude, the 
mean score of female students is a little 
higher than male students while 
regarding negative attitude, male 
students have a mean score subtly 
higher than female students. With 
regard to integratvie orientation, the 
mean score of female students is a bit 
higher and it is also true of the 
instrumental orientation. The findings 
show that female students are likely to 
have more positive attitudes towards 
learning Chinese compared to male 
students. They also tend to be more 
interatvely motivated to learn Chinese. 
The findings however reveal there are 
no statistically significant sex 
differences in the subjects‟ responses 
to attitudes and each motivation 
dimension or both since all sig > 0.05. 
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4.9 Comparing the attitudes and 
motivation of students of different 
grades 
  Unlike China, except the students 
majoring in medicine (whose duration is 
five year), all the universities have only 
four grades for undergraduates study, 
however, university of Khartoum offers 
the fifth grade for those who have 
excellent performances for the first four 
years. Meanwhile, because the fifth grade 
students will also be the potential teaching 
staff after their graduation, the number of 
the students is quite limited. As in the year 
2012, there are only five fifth grade 
students majoring in Chinese. Thus, as is 
shown in table 8, grade 5 students have the 
highest mean score of positive attitudes 
and integrative orientations but the lowest 
mean score of negative attitudes and 
instrumental orientation which indicates, 
they have more positive attitudes and less 
positive towards learning Chinese and 
more integratively motivated. This 
confirms the conclusion above that those 
integratively motivated students may be 
more successful learners of Chinese as 
positive attitudes can drive them to 
success. As for the other 4 grades, 
generally speaking, according to the 
mean score, they have the tendency of 
first rise and then fall down, that is, the 
second year students have more 
positive and less negative attitudes 
toward learning Chinese and higher 
motivation both in integrative and 
instrumental orientations. However, 
the mean score is quite close to one 
another, in other words, according to 
sig, only in instrumental orientation, 
there is significant difference among 
grades. 
 
Table 8 displays the differences in mean score of learning attitudes and motivation 
among students of different grades. 
TABLE 8: the results of one way ANOVA performed on learning attitudes and motivation 
among grades 
  Grade Mean Std Sig 
Positive attitudes 1 3.96 0.59 0.337 
 2 4.14 0.59  
 3 3.96 0.53  
 4 3.94 0.66  
  5 4.36 0.3   
Negative attitudes 1 2.38 0.57 0.631 
 2 2.31 0.59  
 3 2.42 0.61  
 4 2.35 0.69  
  5 2.02 0.33   
Integrative orientation 1 3.95 0.55 0.664 
 2 4.09 0.63  
 3 4 0.47  
 4 3.91 0.53  
  5 4.14 0.44   
Instrumental orientation 1 3.91 0.64 0.002 
 2 4.06 0.53  
 3 3.81 0.54  
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 4 3.47 0.49  
  5 3.46 0.68   
Using ANOVA to compare the different grades, reporting sig. If (sig<0.05) 
then there is significant difference among the grades. 
 
4.10 Comparing the attitudes and motivation of students of different proficiency  
Table 9 displays the differences in mean score of learning attitudes and motivation 
among students of different proficiency levels. 
TABLE 9: the results of one way ANOVA performed on learning attitudes and motivation 
among proficiency 
  
Proficiency level of 
students Mean Std sig 
positive 
attitudes 
HP 4.23 0.43 0.005 
AP 3.89 0.7  
LP 3.87 0.53  
negative 
attitudes 
HP 2.16 0.62 0.005 
AP 2.39 0.58  
LP 2.62 0.56  
integrative 
orientation 
HP 4.07 0.56 0.235 
AP 4.05 0.52  
LP 3.87 0.48  
instrumental 
orientation 
HP 3.81 0.52 0.941 
AP 3.77 0.61  
LP 3.79 0.62  
*Using ANOVA to compare the different Scores, reporting sig. If (sig<0.05) then 
there is significant difference between the scores. 
* HP is (A-,A,A+), AP is (B-B,B+), LP is (D,C-,C,C+)  
The findings reveal significant 
differences for attitudes concerned. 
Specifically, the mean score of the HP 
students is significantly higher than the 
LP student in the case of positive 
attitudes and the mean score of the AP 
students is significantly lower than that 
of the LP students in the case of 
negative attitudes which suggest that 
students of higher proficiency have 
more positive attitude towards learning 
Chinese than low proficiency students. 
However, the mean score of integrative 
and instrumental orientations between 
the HP and the AP groups is very 
close, which is high for 3 groups. It 
means, there is no significant 
difference between motivation 
orientations and students‟ language 
proficiency. 
5. Conclusions and Recommendations 
The present case study attempted 
to investigate Arabic students‟ 
attitudes and motivational orientations 
and their influence on language 
proficiency of learning Chinese as a 
foreign language and to identify 
whether or not any statistically 
significant differences existed due to 
the participants' gender and the length 
of learning Chinese. The results 
indicate that generally, very few of the 
Sudanese undergraduates majoring in 
Chinese possess negative attitudes 
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towards learning Chinese, majority of 
them have strongly positive attitudes. 
They have great interest and strong 
desire to learn Chinese. Although they 
feel that learning Chinese is difficult 
and stressful, they do not think it is a 
waste of time, and they even consider 
continuing to improve their Chinese 
when they graduate. However, 
surprisingly, not all the students are 
fully aware of the importance of 
Chinese in the secondary school 
program. The findings further 
demonstrate regarding attitudes, that 
female students are a little more 
positive than male students. With 
regard to proficiency, there is a 
significant correlation between 
students‟ language proficiency and 
their attitudes. The better students have 
significantly more positive attitudes 
and show greater initiatives towards 
learning Chinese than the weak 
students. As for the year of studying 
Chinese, the fifth year students 
demonstrate the most positive 
attitudes, followed by the second year 
students. However, the difference is 
not significant. 
It is found out that Sudanese 
undergraduates bear stronger 
integrative motivational orientation 
along with high preference for the 
instrumental orientation as well. The 
students are quite interested in Chinese 
cultures, history, literature and Chinese 
people‟s life style and eager to make 
friends with Chinese people and 
experience Chinese cultures but few of 
them really want to immigrate to 
China. The students also show 
significantly high instrumental 
orientation to learn Chinese for 
achieving future personal career goals. 
Besides, it seems that their 
instrumental orientation is mainly 
limited to being a knowledgeable 
person, traveling to China, having 
further study in China and they do not 
extend to a strong desire to please 
family members, gain respect from 
others nor to do well in their 
examinations. 
Moreover, there is no relationship 
between students‟ gender and their 
motivational orientations towards 
learning Chinese. It is also disclosed 
that there is a low correlation between 
motivational orientations and students‟ 
language proficiency. There was no 
significant correlation between 
integrative orientation and grades (the 
year of studying Chinese), however, 
except freshmen, the students‟ 
instrumental orientation is found 
significantly less prominent as the 
grade increases. In other words, the 
longer they study Chinese, the higher 
degree of integrative orientation they 
have. 
The above-mentioned findings 
presented by this study have some 
implications related to in-class 
teaching/learning process. Considering 
the findings of this study that Sudanese 
undergraduates are mainly 
integratively motivated with a strong 
instrumental inclination as well, it is 
advised that the teaching faculty 
should inculcate a variety of activities 
to cater for the diverse needs of these 
specific learners. It will be highly 
beneficial to keep their classes focused 
and well-directed to address to the 
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integrative needs of their students but 
it is also extremely important to 
provide the learners with a relaxed and 
enjoyable atmosphere in the class to 
keep the learners' integrative as well as 
instrumental motivational level high.
24
 
On the one hand, raising their interests 
towards the culture of China can be 
done by activities such as giving 
information on the lifestyle, 
geography, literature of the China 
through visual, written and audio 
forms, or even organizing group-
sharing for learners who have been to 
China. On the other hand, recognizing 
learners‟ instrumental motives can be 
easily achieved by focusing more on 
practical skills such as how to 
communicate with Chinese people 
when being interviewed by Chinese 
companies or traveling to China. In 
addition, the findings of the present 
study indicate a need for Chinese 
teachers in Sudan to pay more 
attention to students with lower 
proficiency to break the vicious cycle. 
This includes providing them with a 
conducive and stress-free environment 
and interactive and creative activities 
to learn Chinese. Activities in the 
classroom should capture students‟ 
interest and cater for students‟ different 
needs so that they can be continuously 
interested and engaged in learning. 
At university level this may include 
offering students more chances of 
                                                           
24
 Javid, C.Z. and Al-Asmari, A. R. (2012). 
Saudi Undergraduates' Motivational 
Orientations towards English Language 
Learning along Gender and University Major 
Lines: A Comparative Study. European 
Journal of Social Sciences, 27(2), 283-300 
foreign exchange programs with 
Chinese universities, Chinese “home-
stay” programs, or any other activities 
which may help to motivate students to 
improve their Chinese language 
proficiency. Encouraging students to 
become more active participants in a 
lesson can sometimes assist them to 
see a purpose for improving their 
communication skills in Chinese.  
It is clear that the teacher, the class 
atmosphere, the course content, 
materials and facilities, as well as 
personal characteristics of the student 
will have an influence on the 
individual‟s classroom learning 
motivation. There is much work to be 
done before researchers, teachers and 
language learners will fully understand 
motivation and all its aspects. 
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Appendix A: Chinese Language learning Attitudes and Motivation Scale (English 
version) 
Gender _ ________Age _______ Grades (the year of studying Chinese)___________ 
Scores of the final examination of last semester ________ 
Direction: Please answer the following items by circling the number of the alternative which is most suitable 
for you. We would like you to be as accurate as possible since the success of this investigation depends upon it. 
1 = Strongly Disagree (SD) 
2 = Disagree (D) 
3 = Neither Disagree nor Agree (N) 
4 = Agree 
5 = Strongly Agree (SA) 
                items SD D N A SA 
1. Chinese should be a compulsory subject in secondary schools in Sudan. 1 2 3 4 5 
2. It is hard to learn Chinese. 1 2 3 4 5 
3. I really enjoy learning Chinese. 1 2 3 4 5 
4. When I leave school, I shall give up the study of Chinese entirely because 
I am not interested in it. 
1 2 3 4 5 
5. I would read Chinese newspapers and magazines as often as I could   1 2 3 4 5 
6. During Chinese classes, I become completely bored. 1 2 3 4 5 
7. Learning Chinese is great. 1 2 3 4 5 
8. Learning Chinese is a waste of time. 1 2 3 4 5 
9. I have desire to learn Chinese well 1 2 3 4 5 
10. I never think of improving my Chinese language. 1 2 3 4 5 
11. When I have Chinese exercises, I will finish it immediately 1 2 3 4 5 
12. I force myself to listen to the teacher during Chinese classes. 1 2 3 4 5 
13. I find learning Chinese is very interesting 1 2 3 4 5 
14. I find doing Chinese exercises difficult. 1 2 3 4 5 
15. I enjoy my Chinese class. 1 2 3 4 5 
16. I prefer to read materials in other languages rather than Chinese. 1 2 3 4 5 
17. I put a lot of efforts in learning Chinese. 1 2 3 4 5 
18. I think that learning Chinese is dull. 1 2 3 4 5 
19. I plan to learn as much Chinese as possible. 1 2 3 4 5 
20. I feel stress in learning Chinese. 1 2 3 4 5 
21. Learning Chinese enables me to experience Chinese cultures. 1 2 3 4 5 
22. I learn Chinese because I want to do well in my examination. 1 2 3 4 5 
23. Learning Chinese enables me to appreciate Chinese literature and arts. 1 2 3 4 5 
24. Chinese is important for me because it will be helpful for me to live up to 
my parents‟ expectation. 
1 2 3 4 5 
25. Learning Chinese enables me to participate more freely in the activities 
of Chinese groups. 
1 2 3 4 5 
26. I learn Chinese because I need it to further my studies in China. 1 2 3 4 5 
27. Learning Chinese enables me to read Chinese books, newspapers or 
magazines. 
1 2 3 4 5 
28. I learn Chinese because it makes me a more knowledgeable person. 1 2 3 4 5 
29. The ultimate purpose of my Chinese learning is to immigrate to China. 1 2 3 4 5 
30. Learning Chinese is important for me because I would like to travel 
China. 
1 2 3 4 5 
31. Learning Chinese enables me to understand Chinese videos, 
movies and pop music. 
1 2 3 4 5 
32. Learning Chinese is important for me because I need to pass HSK test in 1 2 3 4 5 
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the future. 
                items SD D N A SA 
33. Learning Chinese enables me to be more at ease with people who speak 
Chinese． 
1 2 3 4 5 
34. Learning Chinese is important for me because other people will respect 
me more if I am good at Chinese. 
1 2 3 4 5 
35. Learning Chinese enables me to appreciate and understand the ways of 
life of native Chinese speakers. 
1 2 3 4 5 
36. Learning Chinese is important for me because it is a compulsory (must) 
course for me. 
1 2 3 4 5 
37. Learning Chinese enables me to make friends with Chinese 1 2 3 4 5 
38. Learning Chinese is useful in getting a good job. 1 2 3 4 5 
39. Learning Chinese enables me to learn the culture, history and lifestyles 
of China 
1 2 3 4 5 
40. Learning Chinese is important for me because it can make me do 
business with Chinese more easily. 
1 2 3 4 5 
 
